5th Grade Integrated Early American History

SS050503

Unit 5: Road to Revolution

Lesson 3

Lesson 3: Sugar and Stamps - Governing without Consent
	Big Ideas of the Lesson

 

	· As a way to raise money, the British Parliament passed the Sugar Act and Stamp Act.  These acts taxed the colonists.

· Many colonists objected to these acts because they had no representatives in Parliament.  They felt only their representatives could tax them.

· Britain also passed the Quartering Act as a way to save money in the colonies. This act required colonists to give British soldiers shelter and supplies.

· Colonists protested these acts in many ways including demonstrations, boycotts, and the creation of Sons of Liberty groups.



Lesson Abstract: 
In this lesson, students examine the growing tension between the colonies and Britain by exploring Writs of Assistance, the Sugar Act, the Quartering Act, and the Stamp Act.  They examine different perspectives relating to these laws the issues of liberty, taxation, representative government, and trade.  In addition, students gather information regarding different colonial reactions to the laws as well as significant people of the time period in exploring why the colonists wanted to limit the power of government.

Content Expectations  
5 – U3.1.1:  
Describe the role of the French and Indian War, how British policy toward the colonies in America changed from 1763 to 1775, and colonial dissatisfaction with the new policy. 

5 – U3.1.2: 
Describe the causes and effects of events such as the Stamp Act, Boston Tea Party, the Intolerable Acts, and the Boston Massacre.
5 – U3.1.3:
Using an event from the Revolutionary era (e.g., Boston Tea Party, quartering of soldiers, writs of assistance, closing of colonial legislatures), explain how British and colonial views on authority and the use of power without authority differed (views on representative government).
5 – U3.1.6: 
Identify the role that key individuals played in leading the colonists to revolution, including George Washington, Thomas Jefferson, Benjamin Franklin, Patrick Henry, Samuel Adams, John Adams, and Thomas Paine.
Common Core State Standards
5 – RI.6:
Analyze multiple accounts of the same event or topic, noting important similarities and difference in the point of view they represent.
5 – RI.9:
Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably. 
5 – W.1:
Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

a.  Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose.


b.  Provide logically ordered reasons that are supported by facts and details.


c.  Link opinion and reasons using words and phrases and clauses (e.g., consequently, specifically).


d.  Provide a concluding statement or section related to the opinion presented.
Key Concepts
authority / power

cause and effect

liberty

representative government

taxation

Instructional Resources 
Equipment/Manipulative

Chart paper
Overhead projector or document camera/projector

Student Resource
Bower, Burt, et al. America’s Past, Social Studies Alive Program. Palo Alto, CA: Teacher’s Curriculum Institute, 2010 or a similar fifth grade social studies textbook. Pages 134-137.
Teacher Resource
Egbo, Carol. Supplemental Materials (Unit 5, Lesson 3). Teacher-made material. Michigan Citizenship Collaborative Curriculum, 2011.
No Stamp Act Teapot. 31 January 2012 <http://www.worldwideshoppingmall.co.uk/potteryshop/product.asp?productid=1590>.
Examples of Stamp Act Stamps. The American Revolution Website. 31 January 2012 <http://www.arpinphilately.com/blog/what-was-the-stamp-act-of-1765/en/>.
Moore, Frank. American eloquence: a collection of speeches and addresses: by the most eminent orators of America, Volume 1. D. Appleton and Co., 1857. Page 4. 31 January 2012 <http://books.google.com/books?id=l9gYWiLfZkgC&printsec=frontcover&dq=bibliogroup:%22American+Eloquence:+a+Collection+of+Speeches+and+Addresses:+By+the+Most+Eminent+Orators+of+America%22&hl=en&sa=X&ei=I-cUT-LxGcnF0AH9hsmLAw&ved=0CDIQ6AEwAA#v=onepage&q=bibliogroup%3A%22American%20Eloquence%3A%20a%20Collection%20of%20Speeches%20and%20Addresses%3A%20By%20the%20Most%20Eminent%20Orators%20of%20America%22&f=false> 
Lesson Sequence
1. Write and project the following question and ask students to answer the question in their journal:  “What were some of the most important effects of the French and Indian War?”  Allow time for writing and then have students share their ideas in groups of three. 

2. Have a few students share their journal ideas with the entire class and then lead a discussion on the following significant effects: the transfer of North American territory from France to Britain, Pontiac’s Rebellion, and the Proclamation of 1763.  Note that these events mainly affected the colonies.

3. Ask students to think of possible ways the war may have affected the economy of Britain. Guide students to the idea that the war was very expensive and resulted in a large debt for Britain.  Ask students to think of ways Britain could have raised money to pay its war debts. Discuss student answers.  Possible answers include expanding trade, selling land to another country, etc.  Guide students to the idea that Britain decided to come up with a plan to get money from the colonists.  Ask students to think about why the British might have come to this conclusion.

4. Explain that even before the end of the French and Indian War, Britain decided one way to raise money was by enforcing the Navigation Acts.  Remind students that these acts were passed beginning in the 1750’s to try and control colonial trade in a way that benefited Britain economically.  Explain that the colonies had pretty much ignored these acts and some colonists even smuggled goods to get around the restrictions.

5. Display the short text selection “What Happened Here?” located in the Supplemental Materials (Unit 5, Lesson 3).  Read over the text with students.  Then, have students do a quick journal entry answering the question.  Give students time to write and then have them share their ideas with a partner. 
6. Discuss the text using the following questions to guide your discussion:

· What were the British officials looking for?

· Why do you think they chose Mr. Adams’ shop to search?  (Note that it may be necessary to explain that a cooper, like Mr. Adams, made barrels.)
· How did they treat Mr. Adams?

· Do you think they had the right to search his shop?  Why or why not?

· Could a similar incident take place today?  Why or why not?

7. Explain that the incident described in the text was similar to those that actually happened in the colonies in the 1760’s.  Using Word Card #9, explain that in order to crack down on smuggling, the British government gave authorities “Writs of Assistance” which were search warrants that allowed an official to search for smuggled goods without any evidence.  Discuss how this differs from search warrant procedures today.
8. Display “Quotation #1”, located in the Supplemental Materials (Unit 5, Lesson 3).  Read the text out loud using a “Think Aloud” strategy.  After reading, explain to students that James Otis made this statement in a court case where he tried to prove the Writs were illegal.  He lost the case, but became famous for his statements and his belief that the Writs were a violation of the colonists’ right to property.  Have students add James Otis to the “People Chart” they began in Lesson 1.  Remind them that as they gather more information about him they should add it to the chart.

9. Explain that in addition to trying to enforce the Navigation Acts, Britain also decided to get more aggressive regarding raising money by taxing the colonies. (Optional Step: As an introduction to the Sugar Act, etc, show students the History Channel’s “Colonists Protest British Policies” found at http://www.history.com/videos/colonists-protest-british-policies#colonists-protest-british-policies, and discuss the British intent and the colonial reactions. Explain that they will be investigating these acts in greater detail and will refer back to this video at the end of Lesson 6.) In 1764, Parliament passed the Sugar Act.  Share the following information regarding this act:
· The Sugar Act put a tax on sugar and other goods coming into the colonies from other places.

· It angered many colonists like James Otis.  These colonists claimed they had no voice in deciding on this new law. 

· James Otis and others protested that the King and Parliament had taxed the colonists without their consent, or agreement. 

· Many felt this violated their rights as British citizens.

· Some colonists sent letters of protest to Britain.

· Not all the colonists agreed with Otis.  Some felt the colonists should be grateful to the King and Parliament for helping them defeat the French.

10. Have students add the Sugar Act to the “Events Leading to the American Revolution” chart, which they began in Lesson 2.  Note that information for the chart is located on Teacher Reference Sheet #1 from Lesson 2.
11. Give each student a copy of “Differing Perspectives” chart, located in the Supplemental Materials (Unit 5, Lesson 3).  Using Word Card #10 and #11, explain that these quotations show some of the different perspectives, or points of view, regarding the issues of liberty, taxation, representative government and trade.  Tell students to analyze each quote and then describe the perspective in their own words.  Note that a sheet showing possible answers has also been included in the Supplemental Materials (Unit 5, Lesson 3).  Have them share their answers with a partner.

12. Display “Differing Perspectives” chart, and have the class discuss the quotations by sharing what they wrote on the chart and discussed with their partners.  Guide students in connecting the quotations to the following concepts: liberty, representative government, taxation, and trade.  Draw attention to the two Samuel Adams quotations.  Explain that Samuel Adams became a major figure in the fight for independence.  Have students add Samuel Adams to their “People Chart.”

13. Explain that in March of 1765, Parliament passed another act that angered many colonists, the Quartering Act.  Using Word Card #13, explain that this act required colonists to quarter (provide shelter and supplies) to British soldiers.  Explain that Parliament passed the Quartering Act as a “cost-saving” measure.  Britain had many soldiers in the colonies under the command of General Thomas Gage and it was hoped the Quartering Act would help pay for these soldiers.

14. Display “Quotation #2”, located in the Supplemental Materials (Unit 5, Lesson 3), and guide students in analyzing the quotation.  Draw special attention to the word “authority”.  Remind students that the issue of British authority over the colonies was addressed when they explored the Proclamation of 1763 in the previous lesson.  Have students compare differing perspectives on power and authority by dividing the class in two groups.  Explain that Group #1 represents the King and Parliament and Group #2 represents the colonists.  Ask each group to explain their perspective on the Quartering Act.  Note that the following summarizes each perspective:
· Britain hoped to save money by having the colonists help provide food, housing, etc. Britain claimed this was fair because the soldiers were there to protect the colonists. The King and Parliament felt they had complete authority to pass the Quartering Act.

· Many colonists felt they should not have to help pay for British soldiers and many protested.  They also objected to having soldiers in the colonies during times of peace.  They felt the King and Parliament did not have the right, or authority, to make them pay for soldiers.
15. Have students add the Quartering Act to the “Events Leading to the American Revolution” chart started in the previous lesson.
16.  Display “Artifacts”, located in the Supplemental Materials (Unit 5, Lesson 3).  Ask students to identify the artifacts.  Discuss student responses.  Explain that these artifacts are connected to another tax law passed by Parliament, the Stamp Act.  Give each student a copy of “Notes on the Stamp Act” organizer, located in the Supplemental Materials (Unit 5, Lesson 3).  Tell students to read about the Stamp Act in their textbook and take notes as they read using the chart.  Note that if you are using the textbook listed in the Student Resource section, students will be reading page 137.  A chart showing sample notes has been included in the Supplemental Materials (Unit 5, Lesson 3).
17. Give students time to read and take notes on their charts.  Show the “Artifacts” again and discuss the two artifacts in light of what students have read.  Then, discuss the Stamp Act by discussing what they have learned from their reading as well as the information below:

· The Stamp Act placed a tax on all kinds of paper goods made in the colonies including newspapers, legal documents, licenses, and even playing cards.

· People who were suspected of violating the Stamp Act were to be tried in special courts that had no juries.  This angered many colonists.

· The Stamp Act generated far more protest than the Sugar Act.

18. Explain to students that one of the first responses to the Stamp Act came from the House of Burgesses in Virginia.  Share the following information regarding this:

· In May of 1765, Patrick Henry introduced a series of resolutions in the House of Burgesses that stated Parliament had no power to levy the Stamp tax.

· He gave a speech in which he said the House of Burgesses alone could decide what taxes Virginians would pay.

· He called for resistance to the tax.  Another member of the legislature, however, shouted that resistance would be a type of treason.  Patrick Henry is supposed to have answered back “If this be treason, make the most of it.”  (Use Word Card #14 to explain the term ‘treason’.)

19. Have students add Patrick Henry to the “People Chart” they are constructing.  

20. Display “The Virginia Resolves on the Stamp Act”, located in the Supplemental Materials (Unit 5, Lesson 3).  Guide students in getting the gist of this primary source by identifying words and phrases they know with a highlighter.  The critical ideas include:
· The people who first settled in the Virginia colony brought with them all the rights they had in Britain.

· The colonists living in the colonies still have those rights.  They have the same rights and privileges as people living in Britain.

· People can only be taxed by their representatives or themselves. 

· By choosing representatives, they consent to be governed and taxed by them.
Explain to students that most colonists believed they could do nothing but complain about the stamps and buy them until the Virginia House of Burgesses adopted Patrick Henry's Stamp Act Resolves.  Virginia Governor Fauquier did not approve of the resolutions, and he dissolved the House of Burgesses in response to their passage.

21. Explain that soon after the Virginia Resolves were passed, other resolutions followed.  This was especially true in Massachusetts.  Other forms of protest were also seen.  For example, in Boston, an effigy, (a type of dummy) was made of a stamp commissioner and hung in a tree. Later a group gathered shouting “Liberty, property, and no stamps.” They took the effigy and burned it near the commissioner’s home.

22. Using Word Card #15, explain that the “Sons of Liberty” was a network of secret organizations formed to protest the Stamp Act.  They began in New York and Massachusetts and then spread to other colonies.  Explain that Samuel Adams was a leader in the Massachusetts group.  These groups staged protests, but not all of the protests were peaceful.  Sometimes customs officials were attacked.  Explain that the formation of the Sons of Liberty was another way colonists reacted to the Stamp Act.

23. Display the phrase “No Taxation without Representation”.  Explain that this was a common phrase heard in 1765 in the colonies.  Historians attribute the phrase to James Otis.  Ask students to write an explanation of what they think this term means in their social studies journal.  Give them time to write and then have them share ideas with a partner.  Then, discuss the phrase with the entire class.  Guide students in understanding that James Otis, Samuel Adams, and many others believed that people could only be taxed by their representatives. Therefore, only colonial assemblies had the right to tax colonists.  Since the colonies had no representatives in Parliament, they believed it was unfair for Parliament to tax colonists.  Use the “No Taxation without Representation” graphic organizer, included in the Supplemental Materials (Unit 5, Lesson 3) to help students understand these ideas. 

24. Guide students in adding the Stamp Act to their “Events Leading to the American Revolution” charts. 
25. Ask students to predict what they think will happen next in the colonies.  Record their ideas and keep them for the next lesson.

Assessment

As an assessment, have students write a letter to King George or Parliament in protest of the Sugar Act, Quartering Act, or Stamp Act.  Criteria for the letter should include the following: 

· Description of the Act; 

· an explanation of why you, as a colonist, think it is unfair; and

· a connection to one of the following concepts:  liberty, taxation, representative government.  

Note that a “Writing Plan”, designed to guide students in drafting their letter has been included in the Supplemental Materials (Unit 5, Lesson 3).
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